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European Approaches to Inter-Generational Lifelong Learning

Draft Description ‘EAGLE Five Fields of Learning’

The five EAGLE ‘Fields of Learning’ as described in the following are aiming at contributing to the development of hypotheses on piloting territories for identification and analyses of practice cases. The description should not be interpreted as a comprehensive and seamless typology to cover all fields of intergenerational learning. In addition the fields themselves should be regarded neither as distinct (i.e. one policy/practice case may address one or more or all of the five areas) nor as definite (i.e. the list might be enhanced when necessary).

1) Inclusive Knowledge Society Skills

Any intergenerational learning processes (or learning between different age groups/generations) building, shaping or improving knowledge Society Skills or Competences with the (explicit or implicit) aim to support or to improve social inclusion (e.g. across age groups, economic, social, cultural, gender, special needs), partly aiming at ‘repairing’ existing or potential social exclusion. The direction of interaction is predominantly from the ‘included’ to the ‘less included’ e.g. natives – migrants, ‘cyber-age’ kids grand parents generation, ‘young old’ (  ‘old old’.

2) Individual Competence Development (for private and professional purposes)

Intergenerational learning aimed at developing desired competences by bringing together knowledge and competence elements from actors of different ages and therefore different levels of experience. The direction is mostly ‘downstream’ assuming larger or broader ‘life experiences’ and ‘wisdom’ e.g. parents generation – kids, alumni – students, but also ‘upstream’ based on experiences in new or future contexts e.g. ‘University of the Third Age’, ‘Children’s University’.

3) Societal/Economic Consultancy/Exchange

Intergenerational learning linked to decisions to be taken by actors with a lack or incomplete relevant experiences necessary to limit societal or economic risks e.g. start-up entrepreneurs, new policy actors, volunteer organisations/NGOs, volunteering individuals e.g. ‘third agers’ supporting emerging economies, ‘elder statesmen’. Typically perceived as ‘downstream’ e.g. consultancy of senior experts for young entrepreneurs (in crisis), retired ICT specialists to design, set-up and maintain ICT infrastructures and networks in schools, but also ‘upstream’ models e.g. internships for university students to help SMEs in analysing SWOTs with regard to e.g. globalising markets, new scientific findings; school kids with migration background together with their native mates/peers to help migrant family mothers to learn the local language).

4) Continuity & Development of Societal Values

Intergenerational learning to transfer societal values over age groups, over groups with different religious background and other beliefs, over groups with different social or geographic origin or roots, It may involve unchanged value proliferation over generations, development of new societal values for new societal demand (e.g. globalisation, demographic change), the creation of new coherence between societal value systems of different origin including discourse and consensus on ‘meta-values’ e.g. tolerance on differing value sets including limitations for those ‘meta-values’.

The direction can be ‘downstream’ using ‘wisdom’ and personalizes traditions by senior citizens (e.g. local/regional professional values) as well as ‘upstream’ elements (e.g. societal values linked to technology trigged change processes) or dialogue centred e.g. Holocaust victims discussing with young school students. Special emphasis on the framing, moderation and support of those dialogue oriented processes.

5) Productive Cultural Assimilation

Intergenerational learning to mutually ‘assimilate’ cultures (in the sense of Piaget
) in the balance between keeping the identity/identities with own origins and life experience and identifying or developing sufficient communalities to be able to contribute to citizenship and civil society.

The direction has string ‘upstream’ elements, especially where language related, but also needs ‘downstream’ contributions. Balanced mutual integration might be where different experiences and perceptions of the ‘young’, the ‘middle’ and the ‘old’ may help to overcome some otherwise hard to address ‘pockets of inertia’ e.g. grandchild-grandmother learning or familiarization of the local language within migrant families; multi-generation housing to foster exchange of perceptions and life styles between the generations.

� “Piaget described two processes used by the individual in its attempt to adapt: assimilation and accommodation. Both of these processes are used throughout life as the person increasingly adapts to the environment so that it can be placed in pre-existing cognitive structures. Accommodation is the process of changing cognitive structures in order to accept, something from the environment” (Huitt, W., & Hummel, J. (2003). Piaget’s theory of cognitive development. Educational Psychology Interactive.  � HYPERLINK "http://choron.valdosta.edu/whuitt/col/cpgsys/piaget.html" ��http://choron.valdosta.edu/whuitt/col/cpgsys/piaget.html�) 





